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•  From Encoding 
– The brain and literacy 
– Speech-to-print v print-to-speech 
– Levels in writing instruction  
– Special Needs 

•  To Empowerment 
– Why important 
– Framework for integration 
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•  Why important 
•  Framework for  

integration 
 

Through empowerment 
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Why important 
“Overwhelming evidence demands that we 
complement the focus on academics with the 
development of the social and emotional skills 
and competencies that are equally essential 
for students to thrive in school, career, and 
life.” 

National commission on social, emotional, and academic development  
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Why important 
“Students who have a sense of belonging and 
purpose, who can work well with classmates 
and peers to solve problems, who can plan 
and set goals, and who can persevere 
through challenges-- 

Blad, 2017  
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Why important 
— in addition to being literate, numerate, and 
versed in scientific concepts and ideas—are 
more likely to maximize their opportunities 
and reach their full potential.” 

Blad, 2017  
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Why important 
“This body of research demonstrates what 
parents have always known—the success of 
young people in school and beyond is 
inextricably linked to healthy social and 
emotional development, such as the ability to 
pay attention, understand and manage 
emotions, and work effectively in a team.” 

Blad, 2017  
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Why important 
“The neurobiological evidence suggests that 
the aspects of cognition that we recruit most 
heavily in schools, namely learning, attention, 
memory, decision making, and social 
functioning, are both profoundly affected by 
and subsumed within the processes of 
emotion; we call these aspects emotional 
thought.” 

Immordino-Yang & Damasio, 2007 
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Why important 
“Moreover, the evidence from brain-damaged 
patients suggests the hypothesis that 
emotion-related processes are required for 
skills and knowledge to be transferred from 
the structured school environment to real-
world decision making because they provide 
an emotional rudder to guide judgment and 
action.” 

Immordino-Yang & Damasio, 2007 
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Why important 
•  SEL must be integrated across subjects 

and contexts to provide 
– Enough time to teach and practice skills 
– Maximum effectiveness 

Learning Is Social & Emotional Contributor,  2019 
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Why important 
 

Learning Is Social & Emotional Contributor,  2019 
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Why important 
•  Reading and writing are excellent pathways 

for meeting and building the social-
emotional skills of students 

 

“Humans are creatures of story, so story 
touches nearly every aspect of our lives” 

Gottschall, 2013  
3/3/20 283 

Reading and SEL 
•  Reading literary fiction increases ability to 

infer and understand other people’s 
thoughts and emotions 
– Focuses on the psychology of characters and 

their relationships 
– Prompts the reader to imagine the characters’ 

introspective dialogues 

Chiaet, 2013 
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Reading and SEL 
•  Reading literary fiction increases ability to 

infer and understand other people’s 
thoughts and emotions 
– Depicts characters that disrupt expectations, 

undermining prejudices and stereotypes 

Chiaet, 2013 
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Reading and SEL 
•  Reading any fiction 

– Encourages empathetic growth  
– Trains us to extend our understanding toward 

other people, to embody (to some extent) and 
understand their beliefs and emotions and 
ultimately to understand ourselves  

 

Mar & Oatley, 2008  
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Reading and SEL 
•  Reading any fiction 

–  Invokes social-processing mode in readers 
– Shared neural basis for  

•  Attempting to make sense of real people  
•  Processing fictional representations of people 

Mar & Oatley, 2008  
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Reading and SEL 
•  Four of the five brain areas associated with 

narrative processing also implicated in 
social processing 
– medial prefrontal cortex  
–  temporoparietal junction/posterior superior 

temporal sulcus 
– posterior cingulate  
–  temporal poles  

Mar & Oatley, 2008  
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Reading and SEL 
•  Reading any fiction 

– Creates a deep and immersive simulative 
experience of social interactions 

– Facilitates understanding of others who are 
different from ourselves 

Mar & Oatley, 2008  
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Reading and SEL 
Literature “Models life, comments on life, and 
helps us to understand life in terms of how 
human intentions bear upon it.” 
 

Mar & Oatley, 2008  
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Writing and SEL 
“Had she paints, or clay, or knew the discipline of 
the dance, or strings, had she anything to engage 
her tremendous curiosity and her gift for metaphor, 
she might have exchanged the restlessness and 
preoccupation with whim for an activity that provided 
her with all she yearned for. And like an artist with 
no art form, she became dangerous.” 

Toni Morrison, Sula 
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Writing and SEL 
“We become full human agents, capable of 
understanding ourselves, and hence of 
defining our identity, through our acquisition 
of rich human languages of expression”  

Charles Taylor 
3/3/20 292 

Writing and SEL 
“We tell ourselves stories and live by the 
stories we tell ourselves.” 

Westby & Culatta, 2016  
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Writing and SEL 
•  Skilled personal event narratives and life 

stories positively correlated with 
– Academic success 
– Social-emotional development 
– Self regulation 
– Social and psychological well-being 
– Sense of self-identity 
– Sense of self-determination 

Westby & Culatta, 2016  
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Writing and SEL 
•  A coherent life story can lead to 

– Making informed choices 
– Learning to effectively solve problems 
– Taking control of and responsibility for one’s life 

Westby & Culatta, 2016  
3/3/20 295 

Writing and SEL 
•  Emerging capacity for autobiographical 

memory narratives during preschool years 
contributes to emerging concept of self 

•  Quality of preschool reminiscing predicts 
aspects of adolescent narrating 
– Caregiver’s references to child’s emotions at 

age 3 predict child’s references to own 
emotions at age 12 

Westby & Culatta, 2016  
3/3/20 296 
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Writing and SEL 
•  Quality of personal event narratives 

correlates with quality of fictional narratives 
– Children who could recount past experiences 

more accurately and with more detail told more 
complex, mature fictional stories 

Westby & Culatta, 2016  
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Writing and SEL 
•  Three groups of college students 

– Express a traumatic experience using bodily 
movement 

– Express a traumatic experience first through 
movement and then in written form 

– Exercise  

Westby & Culatta, 2016  2Pennebaker,  1997 
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Writing and SEL 
•  Three groups of college students 

– All three groups reported feeling happier and 
mentally healthier 

– Only the movement-plus-writing group showed 
significant improvements in physical health and 
grade point average  

Pennebaker,  1997 
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Writing and SEL 
•  Positive effects  

– Fewer visits to physicians 
– Blood markers of immune function 
– Lower pain and medication use among arthritis 

sufferers 
–  Improvements in markers of lung function in 

asthmatics 

Pennebaker,  2000 
3/3/20 300 

Writing and SEL 
•  Positive effects  

– Lower levels of depression among students 
taking professional-level exams  

– Higher grades in college 
– Faster times in getting new jobs among senior-

level engineers who have been laid off from 
their jobs 

Pennebaker,  2000 
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Writing and SEL 
•  A variety of topics produce comparable 

health benefits to writing about trauma 
– Their thoughts and feelings about coming to 

college 
–   The experience of getting laid off 

Pennebaker,  2000 
3/3/20 302 
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Writing and SEL 
“Tears are words that need to be written.” 

--Paulo Coelho 
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Writing and SEL 
•  Even writing about someone else’s trauma 

as though they had lived through it 
produced health benefits comparable to a 
separate group who wrote about their own 
traumas.  

•  E.g., literature and poetry 

Pennebaker,  2000 
3/3/20 304 

Writing and SEL 
“What is critical in all of these studies, 
however, is that people are encouraged to 
explore their emotions and thoughts no 
matter what the content might be.” 

Pennebaker,  2000 
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Writing and SEL 
•  81% of children 5--13 years diagnosed with 

emotional behavioral disorders have 
previously unidentified language deficits 
– Stories have less complex plans, direct 

consequences and resolutions 
– Report what happened when and who did what, 

but did not organize stories around goals and 
thoughts and feelings of others or themselves 

Westby & Culatta, 2016  
3/3/20 306 

Writing and SEL 
•  “Impoverished self” Susan Harter 

–  Individuals who lack vocabulary to formulate 
and communicate mental representations of the 
self 

– Without sufficient language, mental images 
inaccessible to internal dialogue necessary for 
self-reflection, self-instruction and problem 
solving 

Westby & Culatta, 2016  
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Writing and SEL 
•  Deficits in life-stories found in 

– At-risk or troubled youth 
– Adults with psychological or psychiatric 

problems 
–  Incarcerated adults 

Westby & Culatta, 2016  
3/3/20 308 
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Writing and SEL 
•  Therapists attempt to assist in  

– Developing coherent life stories 
– Restructuring incoherent, inaccurate or 

inappropriate life stories 
•  Writing about emotional experiences leads 

to  significant physical and mental health 
improvements2 

Westby & Culatta, 2016  2Pennebaker,  1997 
3/3/20 309 

Writing and SEL 
“Since...[written] expressions are personal 
discoveries, when our exchanges with 
others are based upon self-expression, our 
exchanges can be transformative, can 
transform or make clearer who we are to 
ourselves and others.”   

Fishman & Mccarthy, 1992 
3/3/20 310 

Stress: the anti-SEL 
•  Negatively affects 

– Academic learning 
– Self-regulation 
– Cognitive ability 
– Regulation of social interactions 
– Positive identity 

3/3/20 311 
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Why important 

3/3/20 312 

Stress: the anti-SEL 

3/3/20 313 

Stress: the anti-SEL 

The amygdala: traffic cop of the brain  
Where do signals go? 

3/3/20 314 
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Stress: the anti-SEL 

All safe? Frontal cortex 
3/3/20 315 

Stress: the anti-SEL 

Danger? Rear brain 
3/3/20 316 

Stress: the anti-SEL 
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Stress: the anti-SEL 
The only problem is that the amygdala 
cannot tell the difference between... 

3/3/20 318 

Stress: the anti-SEL 
or... 
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Stress: the anti-SEL 
or... 
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or... 

Stress: the anti-SEL 
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Stress: the anti-SEL 
“If the affective filter is ‘up’...little or no 
acquisition will take place.” 

       --Stephen Krashen  
 

Second Language Acquisition and Second Language Learning, 1981, p. 114  
3/3/20 322 

ACES & trauma 
•  Adverse Childhood Experiences 
•  Trauma: “an overwhelming experience 

that undermines the individual’s belief that 
the world is good and safe.”  

Brunzell, Stokes, & Waters, 2016  
3/3/20 323 
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ACES & trauma 

Starecheski,  2015 
3/3/20 324 

ACES & trauma 

Starecheski,  2015 
3/3/20 325 

ACES & trauma 
•  ACES are associated with changes in 

– structure and function of children’s 
developing brains 

– developing hormonal systems 
–  the way their DNA is read and transcribed 

Harris, Smith, UC Berkeley, & Ggsc  
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ACES & trauma 
•  Disrupts brain development 
•   Compromises 

– Problem solving 
– Reflection 
– Emotional regulation 

Desautels, 2016 
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ACES & trauma 
•  According to the APA, directly 

experiencing, witnessing, or learning 
about trauma can lead to trauma- and 
stress-related disorders 
– Reactive attachment disorder 
– Disinhibited social engagement disorder 
– Post-traumatic stress disorder (PTSD) 
– Adjustment disorder  

Brunzell, Stokes, & Waters, 2016  
3/3/20 328 

ACES & trauma 
•  Severely compromises ability to regulate 

body’s stress or arousal responses  
•  Significantly impairs a child’s ability to 

form a healthy attachment to the primary 
care-giver  

•  Compromises the child’s capacity for 
creating and maintaining healthy relational 
bonds  Brunzell, Stokes, & Waters, 2016  

3/3/20 329 
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ACES & trauma 
•  Create ongoing difficulties in the class-

room resulting from daily classroom 
stressors, that trigger already 
dysregulated arousal responses  

Brunzell, Stokes, & Waters, 2016  
3/3/20 330 

ACES & trauma 
•  Individuals who experienced ACEs are 

2.5 times more likely to experience  
–  lower achievement assessments  
–  language delays and difficulties  
– being suspended or expelled more often  
– being designated to special education  
–  failing a grade  
– dropping out of mainstream education  B
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ACES & trauma 
•  If exposed to 5 or more ACES in the first 

by age 3, face a 76% likelihood of having 
one or more delays in their language, 
emotional, or brain development 

Westby,  2018 
3/3/20 332 
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ACES & trauma 
•  If exposed to 5 or more ACES in the first 

by age 3, face a 76% likelihood of having 
one or more delays in their language, 
emotional, or brain development. 

Westby,  2018 
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ACES & trauma 
“It’s not the job of a teacher to become a 
mental health provider...It’s really their job to 
try to understand what barriers are making it 
hard for them to do their job.” 
 

Dr. Colleen Cicchetti, quoted in Emmanuel,  2019 
3/3/20 334 

•  Why important 
•  Framework for  

integration 
 

To Empowerment 

3/3/20 335 
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•  Attachment 
•  Developmental needs 
•  SEL 
•  Empowerment 
 

Framework for integration 
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•  Attachment 
•  Developmental needs 
•  SEL 
•  Empowerment 
 

Framework for integration 
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•  The anti-stress 
•  Self expression 

Attachment 
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Attachment 

3/3/20 339 

Attachment 
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Attachment 
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Attachment 

3/3/20 342 

Attachment 
•  Orbitofrontal cortex 
•  Convergence zone where cortex and 

subcortex meet 
– Regulates autonomic 

responses to social stimuli 
 

Attachment and Regulation of the Right Brain.   
3/3/20 343 

Attachment and Regulation of the Right Brain.   

Attachment 
•  More developed in right hemisphere 

–  “Executive control function  
for the entire right brain” 

•  Flexibly coordinates  
exteroceptive and  
interoceptive domains 
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Attachment 
•  Monitors, adjusts and corrects emotional 

responses 
•  Modulates the motivational 

 control of goal-directed 
 behavior 

•  Key to affect regulation 
 

Attachment and Regulation of the Right Brain.   
3/3/20 345 

Attachment 
•  What grows a healthy orbitofrontal cortex? 
•  Healthy, positive, responsive relationships. 

Attachment and Regulation of the Right Brain.   
3/3/20 346 
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Attachment 
•  Positive attachment experiences: 

 à Secure attachments  
  à Positive affect regulation  
   à Optimal learning 

3/3/20 348 

Attachment 
•  Orbitofrontal cortex remains plastic 
•  Positive social and physical environments 

reverse the effects of early stress  
and deprivation. 

Cozolino. Attachment-Based Teaching 
3/3/20 349 

Attachment 
“Regardless of the age of their students, 
teachers have the ability to stimulate 
neuroplastic processes and reshape brains in 
a positive, more adaptive 
direction.” 

Cozolino. Attachment-Based Teaching 
3/3/20 350 
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Attachment 
Louis Cozolino’s Top Three Take-Aways 
•  The brain is a social organ 
•  The cortex is shaped post-natally via social 

interactions 
•  Relationships trigger neuroplasticity and 

learning 

“Attachment Teaching,” 2014 Learning and the Brain Conference, San Francisco 
3/3/20 351 

Attachment 

3/3/20 352 

Attachment 
“It is the nature and quality of teacher-student 
relationships that create the possibilities of 
learning”  

The Social Neuroscience of Education (2013) p. xvii.   
3/3/20 353 
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Attachment 
“Education is an art built upon the social 
relationship between teacher and student that 
harnesses the neural  
mechanisms of learning” 

        --Dan Siegel  

The Social Neuroscience of Education (2013) p. xi.  
3/3/20 354 

Attachment 
“Teacher-student attunement isn’t a “nice 
addition” to the learning experience, but  
a core requirement.”  

The Social Neuroscience of Education (2013) p. 18. 
3/3/20 355 

•  Unconditional positive regard 

Attachment 

3/3/20 356 
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Attachment 

3/3/20 357 

Attachment 
•  Mama, Do You Love Me brainstorm 

and interview 
•  Time you got in trouble, 

consequence, effect on parent 
relationship, short term and long term 

3/3/20 358 

•  A story of a dog and his father 
•  Mrs. Liberty  

in Hell 
 

Attachment 

3/3/20 359 
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•  The anti-stress 
•  Self expression 

Attachment 

3/3/20 360 

“When we focus so much on professional 
and theoretical understandings of writing 
instruction...we can forget the importance of 
two impulses that compel writers: 
 

the desire to speak out of your most 
intimate experiences and to connect with 
communities in need.” 
 Goldblatt, 2017 

Self expression 

3/3/20 361 

“Of particular interest are personal 
narratives, stories that we use to 
conceptualize the episodes of our lives and 
which form the basis of our autobiographical 
selves. 

Gimbel et al., 2017 

Self expression 

3/3/20 362 
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•  Storytelling 
– Dan Siegel: Name it to tame it 

Self expression 

3/3/20 363 
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Writing and SEL 
“The act of constructing stories appeared to 
be a natural human process that helped 
individuals understand their experiences and 
themselves.” 
 

Pennebaker,  2000 
3/3/20 365 



3/3/20	

©Diana	Kennedy	2020	 32	

Self expression 
There was an old dog.  The dog  
was happy, but one day the dog  
was sad.  He wanted to go home  
because he missed his family. 
 
And he said he was going  
home.  And they let him.   
And he was happy again. 
 3/3/20 366 

Self expression 
•  May not be aware of source  

of negative emotions 
•  May not know story is  

processing emotions 
•  Problem/solutions  

structure can be  
therapeutic 

3/3/20 367 

Self expression 
•  Space to express emotions, 

even covertly, changes 
brain chemistry 

•  Feeling heard = feeling  
safe = return to frontal  
cortex 

3/3/20 368 
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Self expression 
“...the brightest spot of all is that at least I 
can write down all my thoughts and feelings; 
otherwise, I’d absolutely suffocate.” 
 

--Anne Frank 

3/3/20 369 

Self expression 
•  Journaling 

– How I used it 
– Allow it to be private 

•  Free-writing or  
writer’s workshop 

•  Creative writing 

3/3/20 370 

Self expression 
“I can shake off everything as I write; my 
sorrows disappear, my courage is reborn.” 
 

--Anne Frank 
 

3/3/20 371 
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CHARACTERS:_____________________ 
 
__________________________________ 
 
__________________________________ 
 
SETTING:_________________________
_ 
 
__________________________________ 
 
__________________________________ 

PROBLEM:________________________________ 
 
__________________________________________ 
 
__________________________________________ 
 

WHAT WILL MAKE THE MAIN 
CHARACTER HAPPY: 
____________________________________ 
 
____________________________________ 

WHAT OBSTACLE IS IN THE WAY: 
__________________________________ 
 
__________________________________ 

CONFLICT FACING CHARACTER: 
_______________________________ 
 
_______________________________ 

CHOICE CHARACTER MAKES: 
_______________________________ 
 
_______________________________ 

CONSEQUENCE OF CHOICE: 
_______________________________ 
 
_______________________________ 

COMPLICATION: 
________________________ 

CLIMAX! ______________________ 
 
 

CHOICE CHARACTER MAKES: 
_______________________________ 
 
_______________________________ 

CONFLICT FACING CHARACTER: 
_______________________________ 
 
_______________________________ 

CONSEQUENCES OF CHOICE: 
_______________________________ 
 
_______________________________ 

RESOLUTION: 
_____________________ 
 
_____________________ 

SOLVES PROBLEM 

Self expression 
•  Creative writing 

– Problem/solution 
– Conflict/resolution 
– Four types of conflict 
– Story grammar 

3/3/20 372 

•  Attachment 
•  Developmental needs 
•  SEL 
•  Empowerment 
 

Framework for integration 

3/3/20 373 

Developmental needs 

3/3/20 374 
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•  Four types of conflict 
– Self v self 
– Self v society 
– Self v other 
– Self v nature 

•  Story grammar 

Positive identity 

3/3/20 375 

•  Four types of conflict 
– Self v self 
– Self v society 
– Self v other 
– Self v nature 

Positive identity 

3/3/20 376 

Self v self 

3/3/20 377 
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•  Flawed person  
learns to be 
a better person 

•  Story grammar 

Self v self 

3/3/20 378 

Self v self 
•  Flawed person  

learns to be 
a better person 

•  Story grammar 

3/3/20 379 

Self v self 
“Narrators who find redemptive meanings in 
suffering and adversity, and who construct 
life stories that feature themes of personal 
agency and exploration, tend to enjoy 
higher levels of mental health, well-being, 
and maturity.” 
 

Mcadams & Mclean,  2013 
3/3/20 380 
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Self v self 
“Young adults who engaged in more 
elaborated processing of turning points in 
their lives tended to score higher on an 
overall index of identity maturity 
 

Mcadams & Mclean,  2013 
3/3/20 381 

Self v self 
•  Flawed person  

learns   
to be a better 
person 

•  Story grammar:  
transforming a  
grievance story into a  
hero story 3/3/20 382 

Self v self 
•  Transforming a grievance story into a 

hero story 
– A grievance story 

•  Describes painful things you have endured but not 
healed from 

•  Is a tale of helplessness and frustration.   
•  Paints a picture of helplessness in the face of 

someone’s cruelty 

Luskin, 2016 
3/3/20 383 
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Self v self 
•  Transforming a grievance story into a 

hero story 
– A grievance story   

•  Seems true every time we tell it bc familiar stress 
chemicals course through our body  

•  Keeps you in the past 
•  Alienates your friends and family 
•  Reminds you and others that you are a victim 

Luskin, 2016 
3/3/20 384 

Self v self 
“Your grievance story, which seems so 
comforting and familiar, is your enemy.  The 
grievance story, more than what hurt you, 
has imprisoned you. 
 

Once we change our grievance story, we 
are on the road to healing.”   
 

Luskin, 2016 
3/3/20 385 

Self v self 
•  Transforming a grievance story into a 

hero story 
– A hero story 

•  Frames problems as challenges to overcome 
•  Show you as the conquering hero capable of 

overcoming difficult obstacles.   

Luskin, 2016 
3/3/20 386 
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Self v self 
“A victim is one who often feels helpless to 
respond to painful circumstances or to 
control thoughts and feelings.  A hero has 
worked hard to overcome adversity and 
refuses to be beaten by difficult life events.”  

Luskin, 2016 
3/3/20 387 

Self v self 
•  What if Lear and Hamlet were taught in 

conjunction with Forgive 
for Good instead 
of Freud’s Oedipal  
complex? 

3/3/20 388 

Self v society 
•  Three developmental versions 

–  Misunderstood person becomes appreciated: Rudolf 
the Red Nosed Reindeer 

–  Misfit finds community that fits: The Ugly Duckling 
–  Individual stands strong against unjust society: 

Horton Hatches an Egg  

3/3/20 389 
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Self v society 

3/3/20 390 

Self v society 
•  Misunderstood person 

becomes appreciated 
•  Story grammar 

3/3/20 391 

Self v society 
•  Minsunderstood person 

becomes appreciated 

3/3/20 392 
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Self v society 
•  Misfit finds community 

that fits 
•  Story grammar 

– Fictional 
– Autobiographical 

3/3/20 393 

Self v society 
•  Individual stands  

strong against  
unjust society 

•  Story grammar 
– Fictional 
– Autobiographical 

3/3/20 394 

Self v society 
“When people learn of another’s incredible 
accomplishments, moral fortitude, and 
determination in the face of difficulties and 
obstacles, often they become inspired to do 
meaningful work themselves.” 

Immordino-Yang, Gardner & Damasio, 2016  
3/3/20 395 
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Self v society 

Immordino-Yang, Gardner & Damasio, 2016  

•  Strong feeling of admiration activates 
– Cognitive processing à  
– Visceral awareness  à  
– Body and mind preparation for meaningful, 

motivated action 

3/3/20 396 

•  Like the terrible twos 
•  Developmentally appropriate 
•  Better than ending up  

with 35 year old living in  
parent’s basement 

•  Give it space 

Individuation 

3/3/20 397 

Individuation 

3/3/20 398 
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Individuation 

3/3/20 399 

Individuation 
•  Entire 8th grade curriculum built on 

question: 
•  Who are you?  Who do you want to be? 

– vis a vis  
•  Parents 
•  Religion/society 
•  Race 
•  Gender 

3/3/20 400 

Individuation 
•  First unit: traditional v modern societies 
•  Tevye short stories 

– Transition from tradition to  
modernity 

– Persuasive essay: Was the shift 
for the best of for the worst? 

 
3/3/20 401 
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Individuation 
•  First unit: traditional v modern  

societies 
•  Follow up group project 

– Poster then individual essays  
– Choice of movie  
– How conflict plays out 
– Opinion  

 3/3/20 402 

Individuation 
•  Coming of Age literature unit 

– Traditional rites of passage mini-report 
– Tie in with bar/bat mitzvah (at a Jewish day 

school, working with 8th graders) 
– Explore definition and qualities 
– Brainstorm modern rites of passage and 

explain why fit 

3/3/20 403 

Individuation 
•  Coming of Age literature unit 
•  Core text: Zig Zag Kid 

–  Identity vis-a-vis parents  
– Develop story grammar of  

CoAs 
•  Graphic organizer 
•  Story frame 

3/3/20 404 
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Individuation 
•  Coming of Age literature unit 

– Essay 
•  Analyze a movie (from a given list) 

– Choice of essay or powerpoint 
– Question: In what way is the movie  

you watched a coming of age story? 
– Use story grammar of  

CoAs 

3/3/20 405 

Individuation 
•  Coming of Age literature unit 

– Narrative 
•  Choice of fiction or autobiography 
•  Uses same graphic organizer or story frame as 

used for analyzing the movie 
•  Narrative lets students to explore own CoA 
•  Autobiography builds metacognition and Life story 

more explicitly 
•  Fictional choice is safer, but still helps process 3/3/20 406 

Individuation 
•  Following units 

– Huck Finn 
•  Self v society  
•  Race 

– Eleemosynary 
•  Three generations 
•  Gender 

3/3/20 407 
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Identity v role confusion 
•  Dan McAdams’ “life story model of 

identity” 
“Identity itself takes the form of a story, 
complete with setting, scenes, character, 
plot and theme” 

Mcadams,  2001 
3/3/20 408 

Identity v role confusion 
•  Life stories rely on and develop 

– Autobiographical reasoning 
•  Ability to create coherence among autobiographical 

events to mold into a meaningful story 
•  Leads to global coherence 

– Self-regulation and problem solving 
•  Memories from the past are associated with social 

problem-solving skills for future events 
•  EF: reflecting and planning 

Westby & Culatta, 2016  
3/3/20 409 

Identity v role confusion 
•  Relies on and develops 

– Narrative identity 
•  “internalized and evolving life story, integrating the 

reconstructed past and imagined future to provide 
life with some degree of unity and purpose” 

•  People create their identity by constructing stories 
about their lives 

•  Critical aspect of adolescent development 
–  The more integrated the life story, the more stable the 

identity Westby & Culatta, 2016  
3/3/20 410 
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Identity v role confusion 
“In late adolescence and young adulthood, 
people...begin to reconstruct the personal 
past, perceive the present, and anticipate the 
future in terms of an internalized and evolving 
self-story, an integrative narrative of self that 
provides modern life with some modicum of 
psychosocial unity and purpose.” 

Mcadams,  2001 
3/3/20 411 

Identity v role confusion 
During late adolescence and young adulthood 
“people first seek to integrate their disparate 
roles, talents, proclivities and social 
involvements into a patterned configuration of 
thought and activity that provides life with 
some semblance of psychosocial unity and 
purpose.” 

Mcadams,  2001 
3/3/20 412 

Identity v role confusion 
“Identity, then, is an integrative configuration 
of self-in-the-adult-world” 
•  Integrates in two ways 

– Synchronically 
•  Across a wide range of different and sometimes 

conflicting roles and relationships in the present 
– Diachronically 

•  Themselves over time 
Mcadams,  2001 

3/3/20 413 



3/3/20	

©Diana	Kennedy	2020	 48	

Identity v role confusion 
“Through narrative identity, people convey to 
themselves and others who they are now, 
how they came to be that way and where they 
think their lives may be going in the future. 
Persons create their identity by constructing 
stories about their lives.” 

Westby & Culatta, 2016  
3/3/20 414 

Identity v role confusion 
•  Autobiographies 

–  Interviews with 
parents à 
Autobiographic 
narrative à 
Rewrite from  
POV of parent 

3/3/20 415 

Developmental needs 
•  Age-based group discussion 
•  Unit you teach or support 

3/3/20 416 
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•  To express and be heard 
•  Developmental needs 
•  SEL 
•  Empowerment 
 

Framework for integration 

3/3/20 417 

SEL 

3/3/20 418 

SEL 
“For school-based learning to have a hope 
of motivating students, of producing deep 
understanding, or of transferring into real-
world skills--all the hallmarks of meaningful 
learning... 

Immordino-Yang, Gardner, & Damasio,  2016 
3/3/20 419 
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SEL 
Thing here about Rives and Kindness of 
children and writing as mental rehearsal and 
Sapolski re morality in a lot of ways is habit 

3/3/20 420 

SEL 

3/3/20 421 

SEL: Identifying emotions 
•  Developing the vocabulary  

of emotions  
– Makes sense of and  

develops control of feelings 
– Enriches personal event  

narratives and life stories 
– Allows for verbal mediation 

3/3/20 422 



3/3/20	

©Diana	Kennedy	2020	 51	

SEL: Identifying emotions 

Hariri, Bookheimer, & Mazziotta, 2000 

“Unlike other animals, humans have the 
unique ability to control and modulate 
instinctive emotional reactions through 
intellectual processes such as reasoning, 
rationalizing, and labeling our experiences.” 
 

3/3/20 423 

AFRAID ANGRY 

SEL: Identifying emotions 

Hariri, Bookheimer, & Mazziotta, 2000 
3/3/20 424 

SEL: Identifying emotions 

Hariri, Bookheimer, & Mazziotta, 2000 

•  Matching face to face: 
–  Increased blood flow to left and right 

amygdala 
•  Labeling face with word: 

– Diminished response in amygdala 
– Simultaneous increase in blood flow to right 

prefrontal cortex 
 3/3/20 425 
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SEL: Identifying emotions 
•  Vocabulary development 

– Discuss how the artist  
created each mood 

– Discuss implied plot of  
each page 

– Word maps for synonyms 
“Kind of like...but...” 

 3/3/20 426 

SEL: Identifying emotions 

3/3/20 427 

SEL: Identifying emotions 
•  Guess which one? 

– Put array of emotions cards on board 
– Each student secretly picks one picture 
– Teacher also participates 
– Describes it with as much detail as possible 
– Reads description to class 
– Class guesses which one 

3/3/20 428 
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SEL: Identifying emotions 
•  Guess which one? 

– When students guess 
•  Ask how they knew 
•  Ask if anything was confusing 

– As you write your description 
•  Model good writing: focus on emotions 

3/3/20 429 

SEL: Identifying emotions 
•  Guess which one? 

– Can make up a plot for picture, informally or 
formally 

– Can tie into vocab, grammar, syntax, show 
not tell, etc. 

– Can use to elicit personal event narratives 

3/3/20 430 

SEL: Identifying emotions 

3/3/20 431 
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SEL: Identifying emotions 
•  Quick as a Cricket 
•  Extension of writing I Messages 

– When ______, I feel as ______as ______ 
•  Academic goal: writing similes 
“When my husband hugs me, I feel as cozy 
as a cup of hot chocolate on a cold day.”  

3/3/20 432 

SEL: Identifying emotions 
•  Literature: 

– Feeling vocabulary development 
– Analysis of emotions of characters 

•  History 
– Emotions in conflict 

•  Psychology 
–  language of emotions 

3/3/20 433 

SEL 

3/3/20 434 
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“Thus, understanding characters in a story 
is a means through which we can come to 
better understand ourselves and others.” 

SEL: Perspective taking 

Mar & Oatley, 2008  
3/3/20 435 

•  Points of view 
– Good for stories 
– Good for relationships 
– Two Bad Ants,  

Chris Van Allsburg 
 

SEL: Perspective taking 

3/3/20 436 

SEL: Perspective taking 
•  Reading Harry Potter and attitudes towards 

stigmatized groups 
– Reading HP reduced bias and increased 

tolerance towards 
•  Immigrants 
•  Homosexuals 
•  Refugees 

–  If reader identified with HP  
Jacobs, 2014 

3/3/20 437 
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SEL: Perspective taking 
•  Shifting POV 

– Autobiographical writing 
– Parent/other interviews 

•  Write in first person 
•  Write in third person 
•  Write in first person of other person, like parent 

3/3/20 438 

SEL 

3/3/20 439 

  

CHARACTERS:_____________________ 
 
__________________________________ 
 
__________________________________ 
 
SETTING:_________________________
_ 
 
__________________________________ 
 
__________________________________ 

PROBLEM:________________________________ 
 
__________________________________________ 
 
__________________________________________ 
 

WHAT WILL MAKE THE MAIN 
CHARACTER HAPPY: 
____________________________________ 
 
____________________________________ 

WHAT OBSTACLE IS IN THE WAY: 
__________________________________ 
 
__________________________________ 

CONFLICT FACING CHARACTER: 
_______________________________ 
 
_______________________________ 

CHOICE CHARACTER MAKES: 
_______________________________ 
 
_______________________________ 

CONSEQUENCE OF CHOICE: 
_______________________________ 
 
_______________________________ 

COMPLICATION: 
________________________ 

CLIMAX! ______________________ 
 
 

CHOICE CHARACTER MAKES: 
_______________________________ 
 
_______________________________ 

CONFLICT FACING CHARACTER: 
_______________________________ 
 
_______________________________ 

CONSEQUENCES OF CHOICE: 
_______________________________ 
 
_______________________________ 

RESOLUTION: 
_____________________ 
 
_____________________ 

SOLVES PROBLEM 

SEL: Problem solving 
•  Problem/solution 
•  Conflict/resolution 

3/3/20 440 
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SEL: Problem solving 
•  Escalation/ De-escalation 

3/3/20 441 

SEL: Problem solving 
•  Escalation/ De-escalation 

– Romeo & Juliet  
– Framework for history 

•  American Revolution 
•  Cold War 

3/3/20 442 

SEL: Problem solving 
•  I messages & reflecting feeling 

–  “Scientists say” 
– Works like magic 
– Transforming You 

Messages 
– Reflecting feeling 

circle (back and forth) 
– Two skits 3/3/20 443 
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SEL: Problem solving 
•  I messages & reflecting feeling for older 

kids  
– Peer mediators 
– To teach to the younger kids 

3/3/20 444 

SEL 

3/3/20 445 

SEL: Self-regulation 
“I’m scared of that huge, hairy tarantula.”  

Miller,  2019 
3/3/20 446 
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SEL: Self-regulation 
•  Stress management 

3/3/20 447 

SEL: Self-regulation 
•  Text to self connections 

require and build  
autobiographical reasoning 
and narrative identity 

3/3/20 448 

Thank you Danielle at Carolina Teacher,  
http://carolinakteacher.blogspot.com/2013/09/five-for-friday-week-2.html 

Make 
Connections 

 
 
 
 

 
Use what you know to 
understand the text 

Text to self connection 

SEL: Self-regulation 

3/3/20 449 
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SEL: Self-regulation 

3/3/20 450 

Make 
Connections 

 
 
 
 

 
Use what you know to 
understand the text 

Text to text connection 

SEL: Self-regulation 

3/3/20 451 

Make 
Connections 

 
 
 
 

 
Use what you know to 
understand the text 

Text to self connection 

SEL: Self-regulation 

3/3/20 452 
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Make 
Connections 

 
 
 
 

 
Use what you know to 
understand the text 

Text to world connection 

SEL: Self-regulation 

3/3/20 453 

SEL: Self-regulation 

3/3/20 454 

SEL: Self-regulation 
•  Verbal mediation 
“Young aggressive boys fail to use verbal 
mediational activity in  
many situations in which  
it would be appropriate.”   
 

Camp, 1977 
3/3/20 455 
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SEL: Self-regulation 

3/3/20 456 

SEL: Self-regulation 
•  Using When Sophie Gets Angry as a 

mentor text/story grammar 
– Elicit personal event narratives  
– Write a fictional account of an angry 

character  
 

3/3/20 457 

SEL: Self-regulation 
•  Combine with art project: The colors of 

feelings 
 

3/3/20 458 
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SEL: Self-regulation 
•  Art project: Colors and feelings 

– Return to Quick as a cricket similes 
–  Illustrate 

 

3/3/20 459 

SEL: Communication 

3/3/20 460 

SEL: Communication 
•  The eyes have it 

– Shared gaze  
impaired in ASD 

– When watching a 
movie, neurotypical 
adults swing between 
characters’ eyes 

– Subjects with ASD swing between their mouths 
 O'neil,  2002 
3/3/20 461 
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SEL: Communication 
•  The eyes have it 

– Look at mentor texts 
– Write descriptions  

for each 

3/3/20 462 

SEL: Communication 
•  The eyes have it 

– Create a card set of  
expressive eyes 

– Play Guess Which One 
– Tie in syntax and  

mentor texts 

3/3/20 463 

SEL: Communication 
•  The eyes have it: aside 

– Play I Spy, but give no verbal hints; just look 
at object 

– Play guess which one same way 
“How did you know what I was thinking?  You 
mean you could tell by what I was looking at?” 

3/3/20 464 
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•  To express and be heard 
•  Developmental needs 
•  SEL 
•  Empowerment 
 

Framework for integration 

3/3/20 465 

“A word after a word after a word is power.” 
 

--Margaret Atwood 

Empowerment 

3/3/20 466 

“Unless our expressions testify to our inner 
lives, we are unable to see ourselves 
mirrored or clarified by them. And unless we 
are so mirrored, our opportunities for finding 
common cause or identifying with others are 
greatly reduced.” 

Empowerment 

Fishman & Mccarthy,  1992 
3/3/20 467 
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Empowerment 
“Our science can only benefit the whole of 
society if it’s done by the whole of society.” 
 
Dr. Jessica Wade, a physicist who adds 
biographies of female and minority 
scientists to Wikipedia daily 
 

Salam,  2019 
3/3/20 468 

Empowerment 
“Searching ‘disability fiction,’ I primarily 
encountered books written by able-bodied 
individuals with disabled characters...At 
the worst, disability was used as a plot 
device and, oftentimes, a negative one” 
 

10 Books by Disabled Writers You Should Read 
3/3/20 469 

Empowerment 
“Inclusiveness cannot be achieved by 
simply opening the doors of governance to 
every-body.  There will be those who enter, 
but  remain unnoticed and unheard: these  
are the minority voices... 

Velikanov, 2011 
3/3/20 470 
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Empowerment 
And there will be those who wouldn’t even 
try to enter, for many different reasons, 
though they also have their problems to be 
solved and questions to be answered: these 
are the voiceless minorities.”  
 

Velikanov, 2011 
3/3/20 471 

Empowerment 
“Each year, there are more children’s books 
published about animals than Black people” 

Black books matter 
3/3/20 472 

Empowerment 
““So you’re telling me these are all the books published 
last year for kids?” they ask me. “That’s a lot of books. 
That’s more books than I could read in a year.” 
 

“Yep, it’s a few thousand.” 
 

“And in all of those thousands of books, I’m just not in 
them?” 

 

“Well...um...yes.” 

Myers, 2014 
3/3/20 473 
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Empowerment 
“Are there books about talking animals?” 
 

“Oh, sure.” 
 

“And crazy magical futures?” 
 

“Absolutely.” 
 

“And superpowers? And the olden days when people 
dressed funny? And all the combinations of those things? 
Like talking animals with superpowers in magical futures ...  

Myers, 2014 
3/3/20 474 

Empowerment 
“but no me?” 
 

Myers, 2014 
3/3/20 475 

3/3/20 476 


